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Do Action Research-Informed Reforms Increase Undergraduate Retention in Gateway Science Courses?
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Obtain buy-in of both administrators and faculty stakeholders

Communicate results in a way that generates support for improvements without
alienating stakeholders who will implement reforms

Enhance credibility for recommended reforms by modifying any of the teaching
center’s relevant programs or practices

. Stay involved in the change process after the research is complete to facilitate,
guide and evaluate reforms

o o AwN-

Presented at the Third Annual Research and Scholarship in Engineering Education Poster Session. 10/14/08.



