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What is “Generation 1.5”? Identifying Generation 1.5 Writers at U-M

- “Generation 1.5”-Term first coined in 1988 to describe children of For the purposes of identifying Generation 1.5 students among survey respondents, we
immigrant or refugee parents, often born in other countries but educated applied the following three criteria:'
in the U.S. - ldentified as “multilingual”
- Grew up speaking a language other than English—or a combination of English and another
o - . language—at home
- Existing college writing courses—may not be adequately addressing these . Did at least some of their K-12 schooling in the U.S.
students’ needs.
Our student survey showed that:
Generation 1 .5 h as bee N d eﬁ N ed as: ° Generation 1.5 students take a variety oii writin.g courses at U-M |
) e Generation 1.5 students are extremely diverse in terms of language and educational
U.S.-educated English Language Learners from background.
dl Verse SOCIOCU/turaI/ II”gUIS tIC/ and economlc ' Based on interviews with students identified as Generation 1.5 we encountered some inadequacies in our survey wording, which we have refined for the next phase of our research.
backgrounds.
o
Research Questions U-M Gen 1.5 Students:
« Who are the Generation 1.5 writers at U-M? Fi I‘St La ng uage B ackg You nd S Top Five Student-Reported Areas of Writing Difficulty Top Five Instructor-Reported Areas of Writing Difficulties
What prior experiences do they bring to the writing classroom? (N=118) for “English Language Learners” (N=50)
How do they understand their identities as students and as writers? Vietnamese

3%

- What is their experience of writing instruction at U-M?

How do they navigate the U-M’s Directed Self-Placement (DSP) process?
Which courses have been most helpful discouraging?

- What needs do they have as writers, and how are they being met?
Does this group have particular needs that may be invisible to
instructors?

Does the current three-tiered system of initial writing courses provide
adequate options for Gen 1.5 learners?
What other resources might help meet their needs?

Research Methods

PHASE ONE: Surveys of students and instructors, Fall 2010

STUDENTSURVEY: 681 studentsresponded; 118 metour Generation 1.5 criteria.
The survey asked students about their pre-college linguisticand educational
backgrounds, their encounters with the DSP process, and their experiences
in first-year writing courses.

39% Word choice and vocabulary 44% Word choice and vocabulary
26% Transitions 36% Use of articles

25% Argumentative structure 28% Verb tenses

22% Abstract/Indirect language 20% Pronouns

20% Paragraphs 16% Argumentative Structure

25% of the Generation 1.5 respondents said they had 30% of Instructors said that English Language Learner
no significant issues with their writing. students had no significant issues with their writing.

INSTRUCTOR SURVEY: 50 first-year writing instructors responded (28.6% RR).
The survey asked instructors about their perceptions of multilingual and
English language learner studentsin their courses,and about how instructors
identified these students and responded to their instructional needs.

B B currgntly cc?llectlng ? SEEEne ro.und oif SIEURIEE AN IMSIETT S *Other: includes Dutch, Portuguese, Ga, and Chaldean, as well as Bengali, Tamil, Malay,
responses with a slightly revised survey instrument. Telugu, and several other South and Southeast Asian languges.

PHASE TWO: Targeted interviews of Generation 1.5 students (15)
Qualitative analysis of interview transcripts will be completed in Summer 2011.

(Completed) INSTRUCTIONAL IMPLICATIONS: REFERENCES:
. o o . o Rumbaut, R. G., & Ima, K. (1988). The adaptation of Southeast Asian refugee youth: A comparative study. Final report to the Office of Resettlement. San Diego: San
Design relevant training opportunities and resources for instructors of first-year writing courses and Diego State University. (ERIC Document Service Reproduction Service No. ED 299 372)
PHASE THREE: Analysis of student writing (15 students) SCW 100 to help them identify and work with Generation 1.5 students in their courses. Comments on Harklau, L., Losey K. M., & Siegal M. (1999). Linguistically diverse students and college writing: What is equitable and appropriate? In L. Harklau, K.M. Losey, & M.
. . . . . i .. i .. Siegal (Eds.) Generation 1.5 meets college composition: Issues in the teaching of writing to U.S.-educated learners of ESL (pp. 1-16). Mahwah, N.J.: Lawrence Erlbaum.
Qualitative analysis of DSP essays (15) will be completed in Summer 2011. our survey of instructors suggested that there is interest in such training.
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