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62 The Professional Development of Graduate Teaching Assistants

state of development, we must think of them, ourselves, and our pro-
grams as mutabie and contngent, The full complexity of the process by
which people move from being students roward being professors miti-
gares against programs designed around teaching tips or a scries of quick
workshops. Thus, the developmental way of thinking turned out to fit
well with a number of other movements that were raking place in the
scholady literaruze and in the broader arenas of academia. It allowed us
to organize our and others’ observations and experignces with TAs, and
offered insights as to why working with graduare students as they aspire
to become effective teachers is so challenging and complex, yet at the
same time, meaningful and rewarding as well as intellecrually stimulaz-
ing. Thus, we have continued to pursue the developmental approach in
our guest to berter understand how graduare students become effective
geachers and roi £0 assist ﬂrnB in wrwﬂ process. -

ncz.ﬁmu POR THE STUDY OF THE .HEQE@
. DEVELOPMENT OF GRADUATE TAS

Dwﬁoﬁg even when we think developmenally abour mﬂmﬁﬁ teaching
assistants, we must do so within a context. TAs are surrounded by :.Hm:.
ences, pressures, tensions, and expecrations of those to whom they
report, their own aspiratiops, motivations, and individual issues. So, as

we artempt 1o identify wherc TAs are developmentally and how best to |
assist them, we need o contexmualize our thinking within at least three -
frames of refescnce: wha is already known about the development of
graduate teaching assistants, the broader wends affecting higher educa-

tion, and factors related to the individual TA.
The Context of the Scholaly Literature on TA Unﬁ—cmanln

Although there was no prior research on TAs' development, our work did

not begin from scratch, We were able to draw reasonable inferences
about how TAs develop as teachers by looking at several related bodies of
litecanure, Learning o be a professor is similar o other forms of profes-
sional developmeni, Schéd’s wwm_c:ﬁ:n work (1987} gave insight intg the
rich apprenticeships of practice that lead 1o professional competence as
architects, docrors, and designers. Other scholars were siudying the
phases in the professional development of reachers, counselors, and
junior faculty members {Connolly & Bruner, 1974; Hunt, 1971; Kagan,
1988; Perry, 1970; Sprinthall 8 Theis-Sprinthall, 1983). All of this work
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provided parallels 1o observations about how TAs seem o evolve in dheir
skills and judgment,

. The Context of the Academy

Ouside the scholarly liceranuse, educational policymakers were enjgaging
in a national conversation about preparing the professoriate of the future.
There has been no lack of critics of the traditional assumprion that
knowledge of subject matter is a necessary and sufficient condirion for
knowing how ro be a universiry faculty member, Yer, despite a fow
reform atempts such as the docror of arts degiee in the 1970s, the
supremacy of the doctoral-granting universities as gatekeepers of qualiry
and credentialers of faculty members has not been setiously challenged.
However, leaders in graduate educarion began to recognize thar their stu-
dears were being hired into faculty positions in instirutions very different
from their own, In addition to wanting assistant professors who were
supesbly qualified to faunch a résearch program, these institutions were
looking for colleagues who could eeach a wide range of courses, develop
curriculum;, advise students, scrve on faculty commireees, and wotk col-
laboratively as colleagues. An important national movement, Preparing
Furure Faculty (PFF)L! provided incentives for research universities to
form partnerships with ather types of instizudons and 1o design learning
experiences for graduate students that would prepare them ro choose the
academic context in which they could make their best coneribudion.

At the same time, there has been renewed artendion paid to the qual-
ity of wndergraduare reaching ac rescarch universities. In response to pres-
sutes from parents and taxpayers, institutions have moved away From
viewing the TA appointment as primarily a low-cost way to provide
inserucrion while funding graduate students’ educadon. Ia the shorr
rerm, this has led to much grearer investment in the design of quality TA
training experiences. In the longer term, it has meant thar rewards and
respurces, even in the most prestigious rescarch departments, have
become linked o some extent to stewardship of undergraduate instruc-
rion. Graduate students began ro observe that no matter how brilliant a
researcher a faculty member is, 2 certain level of teaching cffectiveness is
expected.

These factors inside and autside the academy were all driving 2 move
away from treating work with TAs as a marer of only providing training
for introductory courses. Such wraining, though still important, is now
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66 The Prafessivnal Development of Graduate Teaching Assistants

asked an cxperienced TA how a parricalar professor -
would be likely to respond to a chailenge). Only when
the infopmation concerned something of low risk {for
example, how to zpproach a particular topic in class, or®
whether there would be changes in the schedule) were
new TAs likely to consule professors direcdy (p. 19).

Darling {1986) found thar experienced TAs become the primary
informants for new TAs and provide critical sources of information
tegarding teaching assignments in departments, including expectations,
policies, accepted procedures, and innovative ideas. This reliance on
peess as the ultimate authority on teaching can creare difficultics, as we
will see when we look more cdlosely ar our developmental framework.

ONE CONCEPTUALIZATION OF THE DEVELOPMENT
OF GRADUATE TEACHING ASSISTANTS

As mentioned previously, to help us berter understand what was going on
with our graduate teaching assisrants' developmentally, we posited 2
framework that scems o be a useful way of thinking through how gradu-
ace students develop into reachers. In our model, we propose three stages
that ‘TAs seem to move through and label thesc wich the general role
descriptors of senior leatner, colleague-in-training, and junior colleague.
As the titles suggest, senior learners still ideniify strongly with students,
but they funcrion as experts who are capable of providing assisiance; col-
leagues-in-training have begun 0 shift their idensification 1o the role of
reacher and recognize the need to master the skills of thar role; and junior
colleagues have reached 2 level of confident functioning in-many pars of
the role and may lack only the formal credentials, the length of experi-
ence, and the seasoned judgments thar are required of those who are con-
sidered full members of the profession of higher education faculty.

Research findings from our current national study underscore the
very different levels ar which graduare srudents coter these roles as TAs.
In the same cohort of doctoral students, for example, might be some who
are complete. ngvices as teachers, some who have raughc secondary
school, some with community college teaching experience, and some
from excellent TA training proprams in M.A.-granting institutions. Not
only do TAs cnter at differcnt levels, bur, obviously, chey grow a differ-
ent rares in many different dimensions.

Thinking Developmensally Abaur 1is

[
TaBLE 4.1
Indicators of TA Development
SENIOR LEARNER COLLEAGUE- Junitor COLLEAGUE
IN-TRAINING . :
Sclffsurvival Skills .. Quscomes
How will ssudenss like me? | How do | leciure, diseuss? § Are studenss getting iv?
Disconrse Level ~ ~ T o
" Presocialized .. - . Socialized Posesacialized
Give simplintic Talt fike insiders, Make nn#ﬁ.‘hm ideas clear
oxplanations wsr bechnical language withoss wse of fargon
Approach wo Authority . T . .
Un.m_mbnn.sn Indcpendent or Incerdependent/collegial
Counterdependent
Rely on supervisar Seand on own ideas— Bagin 1o velaie 1o faculty
. defiane as times ai pariners in meceting
. : . insrucsional challenges
Approach o Studens e o
Engagedhvuincrable Detached; studeat as Engaped/professional;
an._:&.nnn as Friend, experimental subject ssudent as client
vicrim, of encimy :
...h.n_..n ..u»tlﬁ:.a.. want o Disengage or distance Understand seudens!
be friends, opect . | thenuselves from sudents— | instructor relationships
admiration, or are burt, | becoming analytical about | - o the collaborarive
. angry in respanse, learning relationships effort requived for
n:.k personalize student learning to pecur
nlerdcirons

Adapted from: Sprague, }., & Nyguist, J. D. (1991). A develepmental perspective
on the TA role. In J. D. Nyquist, R. D. Abbore, D, H. Wulff, & J. Sprague (Eds.), .
Preparing the professoriate of tomarrow fo teach: Selected readings in TA training (pp.
295-312). Dubugue, 1A; Keadall /Hune

So how can supervisors determine where TAs are in their develop-
ment in order to meet their individual needs? In wying ro analyze devel-
opmenial levels, we have naturally turned to the academic discipline in
which we have c....ﬂ.—dcm. communication. We believe thar the way TAs
talk is a revegling indicator of their levels of development. The undedying
assumption is that speech is a reflection of asritudes, beliefs, and values.
We know that the phenomenon is much more complex and interesting
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rather Em_:ﬁaﬁQ nnannw_ <onmwcnmnw with nxz.n_s&w Emonu& and
nn:.ua:.& speech. A colleague reposts walking by a classroom where 2
navice instructor of introductory broadeasting was saying something like
this: “Sa the FCC is all, *Yoa guys bave vo no..nm&w i:r nra Bﬁbm thing.'
And the networks are all, *No wazaay!™

The colleague reporss that the students aannm& nnnrn—:nn_ This kind
of discourse is classified as presocialized (Williams, 1986), because it
reveals that its user has not yet been socialized into the academic dis-
course community. She was not using specialized terms with precision
nor modelipg the nrnmonn& conventions that mnw&ﬁm in her feld use w
build arguments.

As TAs move further along in their own mnz._zunn studies, they
become more deeply immersed in their discipline and thoroughly
steeped in specialized ways of wlking about W:oi_nn_mn. In this socialized
discourse stage, they are much more flueny, precise, and confident.
Unfortunarely, this development is 2 double-edged sword. With this
greater mastery comes a tendency to display the new vocabulary, practice
on their students, hold forth on unimportant distinctions, and indulge
in scholarly digressions. The teaching effectiveness of TAs may temporar-
ily seem to regress during this time as they lose sight of what will be
meaningful to beginning students.

At the third devclopmental level, insuuctional ttk becomes postso-
cialized. That is, the speaker connects the language of the new commu-
.:Q with the language of the broader community. A reacher can be pre-
cise without being pedantic, simple without being simplistic., Often
nwvr:mncnm are shorter and crisper than ar the previous two stages, leav-
ing more time for providing connections through aptly chosen stories,
metaphors, and examples. TA comments from our Ennﬁumim which
reflecs the levels of their discourse include:

* Senior Learner

“There are some things in the business algebra course, like the section on
lincar algebra, There are good things, there are interesting questions in
that ficld. Nor so much anymore. There are interesting aspects of that
field. Irties into a lot of meaty subjects in mathematics. So, you knaw
thas particular part of the class. There is a lot of neat stuff that you can
do with thar. ” (female/math)

Thinking Developmentally Abont Ts o 71

* Thats one thing that I think is covl about math. Generally, people break
it inte algebra, whickh doesn’s require calculus in effect and an analysis
which is basically things that start from calculus and go from there, Gen-
eralize it in some way tg bigher dimensions or strange surfaces or whai-
cver. There are some other subfields that are barder to classify. Different
peaple lump them in different ways, topalogy. " (male/mach) -

» Colleague-in-Training -

“Its definitely that | am «?awiw & lpt more E:Ew& the intelleciual job

that I am doing as epposed to sort of the skills-oriented job.”
(female/znalogy)

“F guess (the course) is just to keep a broad-based Enowledge of chemisnry
and so that you are familiar with all the concepes and the terms. Tik a lot
of hand waving. A loe of like okay, 50 this happens but it really doesn’
cver happen. They will tell you things that bappen that really don't bap-
pen. Just because it tao complicated to explain what really does happen.
A los of steps get skipped in between and they will give you a ot of rules
that get broken. Like they will say this is a rule in chemistry and then
when you get into a elass higher up, they will say, okay, this rule you
learned in geneval chemistry fsn't ahways true. Acrually, its not that true
usually. It's kind of like thas. Its a lot of like magic. A lot of formulas
comte aut of the air and seuff like thas. It's just a general overview and
bere are a bunch of formulas and bere are how things,-how beat and
energy relate in all these things. So that if you need w know. if you are
working in bivlogy, you need 1o know these things, you nced 1o know
where to find them.” (male/chemistry)

= Junior Colleague

“The whole idea of the feeding of this organism is actually really compli-
cated. .. 5o what I did was ! just told them thas the raom was, like we
were inside the organism. And [ kind of took them on this sour as if wed
just been eaten by the organism and everything in the room kind of tok
en significance as like the aratomy of the organism. And by us-trying to
escape, I kind of brought them into this feeling thar they were easen, And
1 suid, if we wens this way, how would we be canght? And I showed them
like bow effctive a feeder is because that’s kind of one of the main things
about this organism. And they really were into it. * (malefzoology)
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bard on vhe studenis. I think I became a lor less nb::ﬁﬂ.w. dvcr the conrse
of the quarter.  (female/zoology)

Junior Calleague
“f feel like as the gquarters have gone on I think I frel maybe less emortion-

ally invested in my siudents. I don't think that that’s necessarily a bad

thing. { mean I an svifl available, and I am definitely being much more

eareficl about being there for my office bours and encouraging people 10

come in and doing that kind of thing but in terms of an ensotional thing.

1 think that part of it is that when I firse got here T really wes chinging to

my teackhing as the thing that was sore of the only thing that was still the
same fram my old program here. I wens from a real small deparsmens 1o

a real big department. { kuncw that | could reach and this was sort af the

thing that I was really getting a lot of my identity from. 1 feel like thats
less srue, That may be a really healthy thing bus it may abe not be, I'm
not sure. The real ravarding thing was really &n__uh more individual and
having studenss that really bad problems understanding a concepr come’
to me and &E?:h it over with them until they understood it. Thark like
the best feeling, that I really managed to pass along someé Q.umuunga or
some idea that they didn't get before.” (female/English)

“Um, I think its a real balance becasie I have definitely moved away
from trying to relate 1o them, to be their friend. I am in a positien of
authurity over them, and I think it a misuake 1o %Rﬂu& that we're just
peers engaging in some process Bhnn@a_. At the same sime, | really wans
them 1o feel comforiable with me. [ see myself as srying to fadilitare their

suecess in college, and I want them vo know that thats really impartant
¢z me. " {female/English) -

“Bs 4 loe of work and [my students] are nnh&v_ rising to nbn n&hkn:hn i
feel like that's whar I am there 1o do. I don's, I kind of bave a clashing
vicw with some of the other TAs and seme of the people running the
frorizing] program in thae I feel like I'm shere to push them as far as they
can go. That means not necessarily having every assignments be like a
closed assignment where I lay out "bere is exactly whae I wanpt, fill in
these blanks. . " I feel like that is not what I am about. I do feel like one
of the mosr .im.eﬁaan shings I can du is give fmy ssudenss] she freedam o
achieve as much as they can.” (female/English)

hinking Devclopmcntally Abour Ths s
Relationship with Authoricy

Relationship with authority is the final dimension on which we have
charwed changes in TAs. At the point of entering TA assignments, TAs
are usually very dependent on the faculey supervisor or other experienced
instrucrors with whom they work. They want to know the “tight way” 1o
perform as a TA and require a grear deal of support and feedbacle When
TA orienmation programs become oo philosophical, TAs make no scorce
of their need for prescriptive and practical advice on what to do ia class
ot lab. A good supervisor is one who provides structure and guidelines
and serves as a model of what to de.

Once some experience is gained, often in as little as one rerm, the
TAs anwnno:&:w with anthority begins to change. Especially if there has
been positive feedback from students, the TA is cager to become more |
autonomous. She or he may chafe ar standardized course requirernentis or
cxpress philosophical differences with a supervisor. This stage is
described as counterdependent because sometimes the motivation gocs
beyond establishing »ﬂ&n@nﬁn_nznn and reflects 2 need to break with
authority. . :

The third stage of nn_un:_m to ucﬂrc:a‘ is s characrerized by a more
collegial connection between TAs and supervisors. Though the relation-
ship may fail shory of full Bm»__ﬁbws.ua the TA is likely to be trusced
with considerable autonomy and to play a collaborative role in imporrant
decisions. Neither hero worship nor resistance is presene. Having raughe
a few terms and inevicably changed some of their own cardy ideas and
practices, TAs gain a respect for the insights a supervisor may have based
on years of cxperience. They can wolerate differences in vw:uomo_ug. and
approach withour needing to dererming if the supervisor’s way is right o
wrong. Therc is a growing recognirion that underneath the differences
are shared goals and necessary, long-term connections to each other as
members of the same profession. The changes in atitudes toward cheir
supervisors and faculty members are reflected in these statements:

¢ Senipr Leaener

“I would go to my supervisor and find out what she had to say abous it

But a lot of times its listle things thar can easily be cleared up by just say-
ing “Whas do wak shink of this situasion? Dogs rhis sound like the right
thing fo do or is that out of fine?"" (female/English)
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curriculum. They see that n_un; muwm:wmn faculty do not exhaust the vnn_
agogical or curricular approaches they might adopt. There is an intcllee-
tual cxcicement about teaching issucs ar this stage that we hope will be
internalized and not abandoned when a person becomes more comfort-
able and adept. It is nnnBE@ nnocz.am 1o hear a TA say, “Now [ kiiow’
how to wach this course,” or “I have figured our how o handle chis stu-
denr issue,” because there is a sound of finality that may seal-off the
career-long journey we hope they will pussue.

The third stage of TA development, junior colleague, is Emnnnmnnm to
represent 4 synthesis of the impormnt componenss of the two previous

stages. The passion, cngagement, and experience of risk-taking of the

fiedgling TA arc brought back and now integrared with the intcliccrual
frameworks, analytical distance, and sense of control that have evolved.

Earlier expericnces aze reconceived and reintegrated. There is a &ubmn—.
thar TAs and those who work with them will not see the importance of
this Ainal seage of development, so essential to the fusure prafessoriate.
For the TA, especially if the carly experiences of teaching were disen-
nrn_.:_:m. it is tempting to discard all the assumprions and pmpulses of

the senior learner and hold firmly o the BEE& and technical Ehmra of
the colleague-in-training phase,

TAs’ Development Is Neither Linear nor mnﬁbonr

Maoving through the stages of TA development is nor a E&m unnm.,grmﬂnmf

process. Although there are some deamatic turning poins and break-

throughs, like mast of life's developmenral processes, the ?.amnum_o_;m

growth of TAs is frequenty clear ouly in rerrospect when some sost of
pattern becomes visible out of 2 ragged “two-step forward, onc-step
back” process. Supervisors can signpost this growth thar may not be evi-
dent to TAs themselves: “I know you are discouraged, bur remember
how only a couple of months ago you were struggling with...* ~

We have stressed from our earliest exploations of this topic thae the
path of TA development is best envisioned as a spiral. A vertical ling or

simple steps sugpest thar growth all moves in one direction, cavering new
ground at each phase, which does not caprure TA development. Similarly,
the popular image of the pendulum is not a complerely acceptable alter:

native, It suggests that teachers cover the same ground over and over
again, looking for the perfect spor to land. ‘Most of the time they ate
wrong, for example, bring oo fenient, then overreacting by being roo

Thinking Developmentally Abour TAs 79

strict, and passing over the perfect middle ground along the way. The spi-
ral image is a combination of a penduliem and an ascembant line. TAs are
not usually wrong; they are usually right. They may revisic ideas and
approaches they have nsed before, but they remurn 1o slightly modified
pesspectives because of where they have gone in the meantime. Instrucrors
arc always faced wich issues of classroom management, explaining mater-
ial that may be faitly new to them, meeting the needs of diverse studens,
designing courses and pedagogy thar will actively engage students, and a
myriad of other challenges. Each ritne we face those issues, as we spiral up,
we face chem on the basis of new experience and Wﬂoi_nnmnlﬂn least we
do if we are systematic and reflective abour our teaching. -

The growth and development are never finished. Completion of the
formal TA experience does not mark a sharp transition from colleague-
in-training to a fully prepared faculty member. The research on new fac-
ulcy experience makes ix clear that, for many, the quest for a teaching
identity persists well into the early years of faculty life. Assistant profes-
sors, even those with graduate degrees from institutions with strong TA
programs, continue through spirals of engagement and disengagement
from students or collaboration and separarion from their senior col-
leagues. In their new posidons, their concerns change back ro self con-

cems, and they struggle o find mvn right discourse level for various levels
of instruction,

..H.Vn Role of Affect Cannot Be Minimized

in Understanding TA Development

"Fhe E&:.ﬁmﬁ::.:r encounter is first and foremost an intense human
acrivity. Anyone who moves inte the role of teacher will make some pro-
found personal changes. No model of siages corpletely caprures the
existential highs and lows that TAs live through. Each transformarion is
accompanied by some very painful realizations. In the move from seniar
fearner 10 colleague-in-training, for example, TAs usually have o lec go
of a passionately held view of the teacher/student relationship. Dozens of
TAs have reporied feeling personally haer iwna they first discovered that

_one of their students had cheared on an assignment. The experience of

betrayal by a student or disillusionment with an admired mentar is not
unlike the feelings a person has when spurned by a partaer in a wuly
committed relationship. Sometimes the pain is o great that the individ-
ual never risks closeness again. So teachers, unless caringly supported
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&2 The Prafessional Development of Graduate Loaching Assistants

inarticulate abouc their teaching experience? Table 4.2 decails the
responses by the same individual over a period of 14 menths in chree dif-
ferent interviews,

This TA scems to unn:..n—w resist reflection, even when the interview-
ers Brst invite, and then gven prod, him to think aboue his teaching. He |
is consistendy nawilling ro suerch for words to describe his experience.
Moreover, he appears to be holding on to a prior model of education that
is deeply ingrained and somewhar magicak: “I just do it.™

It is possible thar this TA has “developed” on some of the dimensions
of our model, but any development will hit a nn.rnm of “mere compe-
tence” if it is nor accompanied with increasingly wcvr_mmnnnn& reflection
on teaching. At the level of personal career fulfillment, the unreflective
university instructor will not be intellectually chalienged by the unend-
ing puzzles chax present themselves in our dassrooms. From the perspec-
tive of our universities' requirements for a well-prepared Future professo-
riage, there is an urgent need for colieagues who are willing o tackle the
complex interscction of ethical, practical, and mrbo.mnm.runu— Emanm facing
higher education. Reflection is essential.

"TAs' voices are composites of n.mamnﬁn vnovmn who Vvdn influenced
them, replere with contradicdons and tensions. The TA Src could not’
wlk in any derail sbout his own strengths and ‘weaknesses, even in the'
third interview, was probably not 3 member of 2 group that ﬂmn.n_vuﬂnm
in guided reflection. He probably did not have a supervisor who sup-
ported his reflective development by engaging rE— in a_unc.a_onm of nrn
richacss of his carly teaching nxmnznsnnm. .

‘Rerurning to the communication perspective | Eﬁonan& carlier, we
believe that 2 carefusl attention to nuance of language is useful for pur-
poses beyond identifying the TAs' development level. Knowing the many
messages that TAs are already receiving from some of their professors and
peers, TA supervisors can decide to add cmrnn voices to the mix by
unﬂ‘sn_u« modeling the forms of discourse that characrerize reflective prac-
titioners. Though we do’not want graduate students to imirate us, we
admit to being flattered when junior colleagues with whom we have
worked closely pick up some of our trademark phrases such as Jo’s “its a
balancing ast between x and y” or Jody's “help me think abour this.”
How can a pesson regularly use such phrases in talking abour reaching
withour staring o think and act as if it were a complex and collaborative
activity?
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Besides choasing vocabularies that neither uivialize nor privatize
ﬂﬂNﬁ?—:ma hzvﬂznucnﬁ can usc m_mnﬂzuﬂmﬂ [0 SIIUCTUSC CVENR MO Nﬂn_(.ﬂ
intcrventions thar aid TA developmenc. The kind of specch communities
created in TA meetings and individual conferences can be carefully cafi-
brated to elicit TAs' inner struggles to assist them in cheir thinking
through difficule issues. In Vygorskian rerms, a teacher or mentor “scaf-
folds” learning by offering verbal props and prods to help crystallize new
insights. Assistance to a learner only works if it fafls within a realistic
zone; the learner needs o be challenged yet cannot be pished too far
beyond the current developmental level. Effective mnmmmoﬁunm is a delicate
blend of recognizing and affieming where the learner is and inviting him
or her ro fiex just a livtde. 1f a group of brand new TAs is expressing self
concerns and demanding advice on classroom management, the supervi-
sor will not refuse 1o give thern tips and suggestions, But instead of offer-
ing definitive prescriptions, pechaps that supervisor can gently nudge
them toward reflecting a bit on alternadyes. If 2 TA is engaged in what
sounds like srudent bashing, the supervisor should resisc the tempragion

. to reject the feclings of anger or disappoinument that gave rise 1o the

expression. After expressing empathy, it can be helpful to ask a question
fike “What could your students possibly be thinking thar would make so
many of them interpret the assignment thar way?” Ar moments of devel-
opimenial ransitions, conversations with peers and supervisors have spe-
cial salience, In these moments a new kind of discourse can be estab-
lished and EHEEE& wﬂruvm to become the basis for fucure action and
nr:_r.:m ._?:: ?Jnr_:r

Doznrcc_zn THOUGHTS®

Orﬁonm_w. given the m.nnmm_nnnz.ﬂ we rmcn just outlined, TA supervision
is not & rourtine management job, If we are really n_.:mr:.m a_n<n_cvin=.

- tally about the teaching preparation of the future generation of col-
“ legefuniversity faculty or the teaching preparation needed in orher pro-

fessional caseers, we who supervise TAs mast think systematically and
developmentally abour whar we are doing and how we are doing it. TAs

are continuously developing, and we must adapt our straregies, our

expectations, and our teladonships with them o meet the needs of
growing professionals. Whar does all this mean fora TA supervisor
faced with a group of graduare studencs with varied expericences as
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and Laura anﬁim. C:Enaﬂq of Washingron. Cﬁnﬂ onrngan indi-
cated, quotations in this n&umﬂﬂ aee moa this study.
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